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We Value...
Honesty
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We Believe That...
Children must feel valued.

Children will learn.
Children’s learning needs 

must be met.

SRSD engages students in 
learning experiences that 

develop literate, 
innovative and socially 

responsible citizens.
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   Learning and Leadership – Mindsets for Change
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This winter edition of the Via the 
Seine provides some key insights 
into the work, challenges, and 
accomplishments that students, 
schools and our system are work-
ing towards as we strive to create 
exceptional learning experiences 
for all.  As we approach the half 
way mark of the school year we are 
able to re ect on the progress that 
we are realizing as we do this im-
portant work and share this infor-
mation to our communities as we 
focus on improving literacy, nu-
meracy,  the arts and social justice 
opportunities for staff and students.

We realize that educating children 
has long been one of the main pil-
lars of strength for Canadian so-
ciety and public schools continue 
to place our children in a position 
to make positive impacts on the 
communities in which they live.  
Over the course of the past sev-
eral years Seine River School Di-
vision has continued to examine 

programming, student learning 
needs and has been de ning the 
core knowledge, competencies and 
mind sets that children will need 
to be successful citizens of the fu-
ture.  We believe strongly that ed-
ucation has to be “deeply local” 
and that we must strive to engage 
our students, educators and com-
munities in public dialogue and 
actions that makes our school sys-
tems stronger, adaptable and capa-
ble to critically create new mod-
els of learning for our children.

The work that we are doing with 
our teachers in supporting student 
learning is intentional and always 
with the aim of increasing student 
achievement.  Inquiry is an import-
ant means to stimulate curiosity, 
engage learners, foster creativity 
and develop excellence in student 
learning experiences.  “Educators 
play an active role throughout this 
process by establishing a culture 
where ideas are respectfully chal-
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INCREDIBLE ART IN SRSD! 
By Gabrielle Doll, Visual Arts Support Teacher / Art Specialist
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Setting expectations high yields results! The art program has been in 
full swing for its third consecutive year and the results are evident 

in students’ artistic achievements. Teachers, along with their students, 
are honing their artistic skills, talents and ideas. Art projects continue 
to be creative with more ideas being brought to the table as well as 
more opportunities to use art as a tool for teaching the core curriculum.

Art projects have included hand-made clay tiles with an Egyptian 
theme at École Lorette Immersion. École St. Norbert Immersion 

grade one students made clay tiles that incorporated a pattern made 
from various objects with unique textures. École Ile Des Chênes 
School and La Barrière Crossings Schools students created beautiful 
clay tree tiles with brilliant glazes depicting our Manitoba fall foliage. 
Arborgate students painted planets with primary colors, matching the 
colors expertly and adding value to create a three-dimensional effect. 
Cool and warm colours were explored in the form of  sh created in 
oil pastel over top of a painted cool coloured background at Dawson 
Trail School. In La Salle, students incorporated the Aboriginal Seven 
Sacred Teachings in the form of modeling clay on paper to create a rich 
painterly effect. Portraiture is a popular project as students learn how to 
manipulate charcoal and soft pastel to create eye-catching results. The 
artistic achievement in SRSD is wonderful to see!



lenged, tested, rede ned and im-
provable, moving children from 
a position of wondering to a po-
sition of enacted understanding 
and further questioning” (Scar-
damalia, 2002).  Inquiry is for 
both professionals and students 
and is important in improving 
the academic achievement of 
our students in literacy, numer-
acy and problem solving skills.

Inquiry requires teachers to iden-
tify big questions for study, select 
the best teaching methods, uti-
lize direct teaching, small group 
instruction and guided learning 
opportunities to stimulate curios-
ity, develop hypothesis and cre-
ate new understandings.  Inquiry 
learning looks different depend-
ing upon the developmental age 
of the student and the curricular 
requirements of the program of 
study.  In kindergarten, inqui-
ry is stimulated with intentional 
play guided by a teacher through 
observation, student questioning 
and intentionally designed play 
centers with clear learning goals 

for student learning.  In contrast 
inquiry in grade 1 and subsequent 
grades continues to focus upon 
big questions and begins to look 
different as the student develops 
understanding, additional knowl-
edge, skills and competencies. 

Inquiry in numeracy still requires 
that students develop and master 
basic skills that serve as the foun-
dation for learning.  Without these 
basic skills inquiry learning can be 
dif cult and can cause challenges 
in exploring abstract concepts.  Stu-
dents need opportunities to discuss 
mathematics, share learning strate-
gies and explore concepts in order 
to develop a deep understanding of 
learning which is much more than 
rote tasks.  Our mathematics teach-
ers are working in learning teams 
to develop stronger mental math 
programs, develop deeper student 
understanding of key mathemat-
ical concepts and creating com-
mon standards or expectations 
for students to achieve in math.

We believe that a strong public 

education system holds the key 
to unlocking the unlimited poten-
tial of all children that attend our 
schools on a daily basis.  Our sys-
tem places a strong emphasis on 
the academic skills and mindsets 
that open pathways to new and 
emergent opportunities for learn-
ing, collaboration and innovation.  

In this edition of Via the Seine you 
will learn about the learning jour-
ney our schools and students are 
following.  Literacy, early child-
hood education, numeracy, ap-
prenticeship opportunities, the arts 
and a spirit of inquiry continue to 
be guiding principles as we con-
tinue to unlock doors for children 
allowing them to work in teams, 
create social change and to trans-
form complex thinking into small 
doable actions.  We hope that you 
enjoy this edition and encourage 
you to talk to your school principal 
or teachers to ask questions about 
student learning and the progress 
your child or school is making. 

   Learning and Leadership – Mindsets for Change Continued
 By Michael Borgfjord, Superintendent  

Developing Critical Math Thinkers  
By Matthew Nikkel, Gr. 7-12 Numeracy Consultant

On Oct. 7th, the report on the Pan-Ca-
nadian Assessment of Science, Read-
ing and Mathematics (PCAP) was 
released. This report showed how 
Manitoba students compared to oth-

er provinces in these areas, and the 
results were not good. The report 
shows that Manitoba is last in all 
three subjects, and we have actually 
regressed since the last assessment 
in 2010. The results are statistically 
signi cant, and it is important to look 
at what skills are actually being as-
sessed, so that we can work towards 
improving our results in Manitoba. 

It is important to know that PCAP is 
not merely a measure of basic skills 
and memorized facts, as important as 
these skills are for future math devel-
opment, but it also measures critical 
thinking skills. Students must have 
the ability to make connections on 
their own, and to communicate their 
thought process clearly. The challenge 
we have in Manitoba is to encourage 
our students to develop a deeper un-
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derstanding of mathematical con-
cepts. So how can we encourage 
our children to be more critical 
of their own math understanding?

My son has always had a fascination with numbers. He 
loves to  nd patterns in what he sees, and he actual-
ly wants to practice his basic facts with me without any 
prompting. The other day I asked him what 10 x 9 was, 
and he responded with 91. Now I could have immedi-
ately corrected him with the correct answer and moved 
along, but I wanted him to be more critical of his think-
ing, whether he answers correctly or not. I will almost 
always respond with “How did you get that?” By get-
ting him to explain his thinking, I am encouraging him 
to become a more critical thinker. In this circumstance, 
he explained, “Well, I know that 10 x 10 is 100, and 10 

x 9 is one less 9 so I took 9 away. That’s how I got 91.” 

By allowing him to explain his process, I could gently cor-
rect his misunderstanding of the concept, and this would  
impact him every time he uses that strategy. If I had merely 
given him the correct answer, he might be more success-
ful on that speci c question in the future, but he wouldn’t 
be able to make connections to future similar questions. 

Therefore, when working on math skills with your chil-
dren, I would encourage you to ask, “How did you get 
that?” You will be amazed at the connections your child is 
making, and you will be helping him/her to be a more crit-
ical thinker. Hopefully with a lot of hard work at home and 
at school, we can improve on student results in numeracy 
one critical thinker at a time. 

Developing Critical Math Thinkers  Continued
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Differentiated Testing for a Differentiated Class 
By Chantal Tytgat

Transitioning from an elementary setting to a high 
school setting can be a challenging time for most stu-

dents and with good reason. Students have to deal with new 
surroundings, new students and staff, specialized classes 
with new expectations and new learning environments. As 
a result, I decided to take a new approach to teaching math 
during this time of transitioning by incorporating various 
learning strategies that included the use of manipulatives.
(Wikipedia De nition: A Manipulative is an object which is 
designed so that a learner can perceive some mathematical 
concept by manipulating it, hense its name. The use of manipu-
latives provides a way for children to learn concepts in a devel-
opmentally appropriate, hands-on and an experiencing way”)

Although I have used manipulatives in my class in pre-
vious years, I wanted to put a particular emphasis on 

giving students more opportunities to explore math con-
cepts using objects and different representations. During 
the  rst few weeks of school we have taken the time to re-

view concepts that have been covered in elementary school 
as well as provide additional supports to help refresh their 
memories and to help visual and tactile learners. Although 
students may not have viewed this as “high school meth-
od of teaching,” most of them warmed up to the idea and 
found the tools such as bases of 10, mosaic blocks and 
fake money to be useful and entertaining at times. Most 
of the manipulatives were used in center–based activities 
which allowed students to interact and ask questions of the 
instructional coach and myself while in smaller groups.  

After allowing students to explore certain math les-
sons with the manipulatives, I felt it was only right 

to allow the students to use the tools during a quiz or test. 
I believe that it is important for students to not only use 
them while writing tests but also to incorporate them as a 
part of the test. A portion of the test was written in such a 
way that the students would need to demonstrate his or her 
ability using the objects to solve a problem. Overall the ac-

tivities and the quiz went well and the 
students bene ted from the use of ma-
nipulatives as visual and tactile aids. I 
believe that this provides students with  
not only the ability to demonstrate an 
understanding of math processes but 
also to  show a deeper appreciation 
for numeracy. Manipulatives are very 
helpful in developing numeracy under-
standings.
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Math Mentors at DTS
By Kelly McLure, Teacher

The grades one and four students at 
Dawson Trail School have joined up 
to become math buddies! The grade 
four students help the younger stu-
dents learn math strategies using 
games and manipulative materials 
while reinforcing and reviewing ba-
sic fact content which is needed to 
complete the daily math exercise.

Having older students mentor young-
er students is an important variable in 
enhancing student motivation and in-
terest in math. They serve as role mod-
els and at the same time gain a greater 
appreciation for mathematics. Both 
the older and younger students bene t 
from the relationships formed and it 
has improved their con dence in math!

Practicing math via manipulative 
materials and hands–on experienc-
es is invaluable. It forms the foun-
dation and the “why” behind the 
concepts, it allows students to make 
meaningful connections, and it 
shows students that math can be fun!

The grade one students are cur-
rently practicing the follow-
ing outcome from the Manito-
ba Curriculum Framework 2013:
• 1.N.2. Subitize and name familiar 
   arrangements of 1 to 10 dots (or ob
    jects)
• 1.N.10. Describe and use mental 
    mathematics strategies including:
•  counting on, counting back 
•  using one more, one less 
•  making 10 

•  starting from known doubles 
• using addition to subtract to de
  termine the basic addition and 
  related subtraction facts to 18 

How it works:
The students are paired up and split 
into two groups. They take turns play-
ing games in each classroom. In the 
grade four classroom the students are 
currently playing Power of Ten card 
games. The games they are playing are:

Ten: Students lay out 5 Power of 
Ten cards face up. They then re-
move any two cards that when 
added together make ten. They re-
place the cards with new ones and 
continue until all cards are paired.

Salute: Player 1 holds up one card on 
his/her forehead, facing his/her part-
ner. Player 2 states how many squares 
are white. Player 1 now has to state how 
many squares are coloured. If he/she 
is right, Player 1 gets to keep the card.

Friendly Fish: Players get  ve cards 
each. They take turns asking part-
ners for cards that when added to 
their own card has the sum of ten.

In the grade one classroom, the stu-
dents currently play hands–on math 
games using manipulative materi-
als. The games they are playing are: 

Egg Carton Tens:  Students choose 
a ten–frame card. They then cre-
ate a replica of the ten–frame card 
using red and white uni x cubes.

Apple Addition Mat: Students 
roll two dice, add them together 
and create an equation using co-
loured counters. They then add the 
counters together to  nd the sum.

Friendly Number Flash: Students use 
the nesting cards to create a number 

in the egg cartons. They then state 
how many more cubes they need to 
make ten. They check the back of the 
nesting card to see if they are correct.

A Jar of Fall: Students roll two dice 
and add the numbers together. They 
put a coloured uni x cube on the sum. 
Each take turns until all numbers 
are covered. They player with the 
most uni x cubes on the board wins.

Addition Puzzles: Students complete 
the simple addition problems using 
counting on or counting back strat-
egies. They then  nd a card with 
the sum and complete the puzzle.

All of the games are customized to 
meet the curriculum requirements 
that students are learning. The ac-
tivities have previously been taught 
to the grade one students and prac-
ticed during guided math and whole–
group math classes. As we move 
through the curriculum the games 
change to adapt for new learning.

We launched this program in the 
middle of November and it is prov-
ing to be a great success! The stu-
dents are so eager to meet with their 
buddies and are excited to see what 
games they are going to play! As a 
bonus, they are having so much fun 
and forget they are learning and re-
inforcing skills at the same time!



Grade 9 Mathematics Algebra at CLC 
By Nicole Rodier

After having completed 
their  rst unit on number 
sense, the grade 9 math 
class at CLC have begun 
to discover polynomials in 

their algebra unit. Once we determined how much they 
already knew about algebra, the class jumped right into a 
fun and interactive activity which focused on station work. 

The  rst station focused on the use of algebra tiles 
to model complex equations. These algebra tiles are 
meant to help develop concepts related to algebraic ex-
pressions, equations and polynomials. Using these 
manipulatives at stations allowed students to work to-
gether in order to understand dif cult concepts, such 
as adding and subtracting polynomials. The hands-on 
station proved to be a huge success, as the students 
were all able to solve the proposed equations properly.

Students were then asked to illustrate different poly-
nomial equations at the second station. Once again, 
students worked in groups in order to solve the expres-
sions. Without being able to rely on the algebra tiles, 
they needed to demonstrate their understanding of the 
problems by drawing visual representations of the terms.

At the third station, the objective was to simplify poly-
nomial equations by regrouping similar terms together. 
Here the groups needed a bit more support, as they were 
asked to try to solve the equations without the use of 
manipulatives. However, it proved useful to verify their 
answers by modeling polynomials with algebra tiles.

The last station focused solely on vocabulary work 
as it is essential for students to understand the terms 
they are working with. The  rst step was to match 

the de nition to its term, and the second stop was to 
draw an image or example to demonstrate the term’s 
meaning. The students were able to refer back to 
the sheet if they forgot the meaning of a key term.
The introduction of algebra tiles and other manipulatives 
in our classroom has provided exciting and engaging op-
portunities for students of all learning styles. Through 
hands-on activities such as these we hope that students will 
become more comfortable exploring new mathematical 
concepts and gain con dence in their abilities as learners.

Divisional Kindergarten Registration for 2015-2016 School Year 
will be held on Wednesday, February 11th, 2015 

Please contact your catchment area school for individual appointments and tours.
Don’t know your catchment school? 

Please contact the Division Offi ce at 204-878-4713
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After a visit to a colleague’s grade 1 classroom I realized 
my classroom was not the welcoming learning environ-
ment that I’d always imagined. Her classroom just seemed 
so Zen. It instantly made me want to make changes to my 
room–a hut just outside of the school building. It’s been 
home to grade 7 and 8 the past several years and was 
looking pretty tired and beat up; tape had taken paint off 
the walls, chairs had made dents and it just looked sad. 

I brought up my thoughts with my grade 7/8 class and asked 
them how they felt about the room; they agreed that they 
would de nitely like to see some changes so we developed 
a plan together. We started pretty small at  rst with stu-
dents requesting a carpet, some different lights and a few 
personal touches. I asked the students to design their dream 
classroom. Students toured other classrooms in the build-
ing to get ideas poured over the Ikea catalogue, and pinned 
like crazy on Pinterest. They had some pretty big ideas, 
and no concept of what it would cost. Our mini-classroom 
improvement plan had now become a major math project. 

I gave the students a budget of $200 including tax and 
a wish list template. They quickly realized that $200 
would not get them their dream classroom, so they start-
ed to prioritize. To my surprise and joy, their top priori-
ty was to paint the classroom walls, as they felt that the 
shabby walls and ‘depressing colours’ would overshad-
ow any other improvements we made. They had just 
added another task to their project;  nd the surface area 
of the walls and determine how much paint they would 
need. Often without realizing it, students were cover-
ing a lot of different math concepts, such as estimating, 
mental math, percentages, fractions and measurement. 

I love that my students were completely involved in the 
process. They wrote a proposal and gave it to adminis-
tration asking for funds. Some volunteers stayed after 
school to help me paint, they built an Ikea bookshelf 
and chairs, hung curtains and light  xtures, and even de-
signed the layout of the room. My hope is that because 
these students are so proud of their classroom, they’ll 
take care of it. I know I’m really proud of them and what 
they have to say about their new and improved classroom.

•  “Our new classroom feels more welcoming. It makes 
    me want to come to school.” Ricky
•  “It makes it feel like it’s our second home.” Owen
•  “Painting the classroom was fun, but it was hard work. 
    It was de nitely worth it.” 

    Keianna
•  “It looks better than it did 
    before. I’m proud that I 
    got to help put it togeth-
er.” Ivan
•  “It was hard working with a budget. We couldn’t have 
    everything we wanted.” Brooke
•  “It doesn’t feel like we’re in a classroom” Jesse
•  “We really had to think about it. Not everything  t in 
    the budget.” Keaton

How We Turned a Math Project 
Into Our Dream Classroom 

By Kelly Manveiler, DTS
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“Wow!” That’s 
the com-
ment most of-

ten heard this year as people visit 
our newly-redesigned classrooms.

What few visitors would know, how-
ever, is that these rooms are really the 
outer manifestation of a long, com-
plex and exciting journey we have 
been on for the past several years.

Back in 2010/2011, the principals in 
Seine River School Division engaged 
in a series of “walk-throughs” in each 
other’s schools in order to share ideas 
and exchange inspirations. Sandra 
Pott, the principal at Richer School, 
thought of taking this process one step 
further. First, all the teachers in our 
school visited each other’s classrooms, 
looking for speci c qualities and pro-
cesses—for example, visible learning 
such as rubrics and anchor charts on 
the walls. At team meetings, profes-
sional development days and staff 
meetings we discussed what we had 
seen. Later, all our teachers were giv-
en the opportunity to spend a day with 
a Richer School colleague, visiting a 
school of our choice, anywhere within 
driving distance. Time was built in at 
the end of the day to discuss what we 
had seen. From these visits, and from 
other experiences, came a wealth 
of new initiatives that are still play-
ing themselves out three years later.

For example, two teachers went to 
Laura Secord School in Winnipeg, 
where the Reggio Emilia philoso-
phy of teaching guides some of the 
classrooms. Learning here is based 
on play, inquiry and projects. The 
teacher is no longer the knowing pro-
vider of content  lling the “empty 
vessel” of the student; rather, learning 
stems from student interest and curi-
osity, and branches out from student 

“wondering” in a natural, authen-
tic and holistic way. The provincial 
curriculum is still the baseline point 
of reference, but rather than using 
textbooks and worksheets to “cover” 
it in a linear fashion, teachers walk 
with students along a more engaging 
and personalized learning path that is 
winding and has many branches. The 
child is seen as “beautiful, powerful, 
competent, creative, curious, and full 
of potential and ambitious desires.” 
Hewitt, Valarie (2001). “Examining 
the Reggio Emilia Approach to Early 
Childhood Education”. Early Child-
hood Education Journal 29 (2): 95-10.

Divisional initiatives reinforced our 
growing interest in this philosophy–
for example a day with educator Bev 

Freedman on the topic of Big Ideas 
and Essential Questions, and the hir-
ing of Gabrielle Doll as a divisional 
art consultant, who has been teach-
ing children and teachers in our di-
vision how to infuse learning with 
art. Another Learning Day was spent 
with Lynne Mulvihill, a profession-
al classroom designer. We explored 
how to create an uncluttered, inten-
tional classroom–one that takes into 
account the purposes of the room. 
We analyzed our needs–did we need 
a meeting place in the room? Work-
places for the students?  Areas for 
learning individually, in pairs, or 
in groups of different sizes? Where 
would books or computers be stored? 
How could materials be made readi-
ly accessible to students? How would 
movement  ow within the room? 
That day, we planned  new layouts 
for our classrooms, and we were lat-
er provided with a day in August 
right at our school where Lynne spent 
time in each classroom helping us to 
re-vision the room and redesign it. 

Recently, the early years teachers 
spent a day learning with educator 
Robin Bethke, an expert in the  eld of 
Pedagogical Documentation. When 
doing this, teachers carefully ob-
served their students during the learn-
ing process, documenting with words 
and pictures “the children’s theories, 
understandings and misunderstand-
ings.” The children are viewed as 
having “a hundred languages”– that 
is, many ways of expressing them-
selves. The documentation, which 
has been described as “visible listen-
ing”, is shared (and can be co-creat-
ed) by the children and their parents. 
It enables the teacher to plan the next 
stage of the learning, and by giving 
children the opportunity to re ect 
on their own learning, it enhances 
the students’ critical thinking skills.

A Richer Journey
By Lorna Kopelow, in collaboration with Frances Gauthier, 

Lesa Chapman, Steve Muzyka and Marisol Pulido
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Learning Through Play Using 
Blocks! 

By Jackie Borgfjord, Early Years Literacy Consultant

Visit any kinder-
garten classroom 
around Seine Riv-
er School Divi-
sion and you will 
 nd many talented 
and enthusiastic 
builders. As part of 
Seine River School 
Division’s commitment to foster learning through 
play in kindergarten, all classrooms now have a 
strong foundation of materials in the block play area. 

These materials include:
• a variety of large blocks (wooden, hollow and/   
             or foam)
• construction toys (e.g., hard hats, dump trucks 
             and bulldozers)
• found materials (e.g., plastic food tubs, spools, 
             boxes, cans and cones)
• writing materials (e.g., paper in a variety of 
             colours, index cards, pencils and clipboards)
• measuring tools (e.g., string, interlocking 
             cubes, tape measures and balance scales)
• related books ( ction and non ction)
• related photographs, and pictures from on line 
             sources (e.g. of bridges, buildings, homes 
             from around the world, city scenes and rural 
             landscapes).

The block and building areas are busy places. Tow-
ers, vehicles, robots and many other creations are be-
ing made with the various construction toys. A visitor 
to the classroom might see the big blocks becoming 
a train, castle, fort, farm, a town and/or a vet’s of ce. 

When children build with blocks and construction ma-
terials, they are doing more than playing. They are:
• developing their motor skills and hand-eye 
             coordination
• learning about size, shape, spatial relation
             ships, stability and balance
• planning, revising and solving problems
• making friends and learning to co-operate, 
             share, negotiate, listen to and respect others
• using their imaginations and telling stories
• developing con dence and independence
Planning for learning to occur during play is not a simple 

Such collaboration between teacher and student is mirrored 
by collaboration amongst teachers (teachers at our school 
have team meeting times built into our schedules) and by 
collaboration amongst the students. Learning is often done 
in pairs and small groups as well as in whole class scenari-
os, and different grades have common learning time built in 
where many ages work together. We are reaching out to con-
nect with the community as well. For example, K-4 students 
regularly create art which is sent to the Villa Youville in Ste. 
Anne; one class is taking walking  eld trips to various places 
in Richer (the grocery store, the  re station, the church, etc.) 
to conduct interviews; a plan is in the works to raise money 
to help  ght Ebola in Africa. A recent Professional Devel-
opment day at our school with Joan Bartley helped us learn 
how to plan and proceed with such project-based learning.

Our redesigned classrooms re ect these streams of thought. 
While we have not yet  nished making changes, one thing 
you would see in different classrooms is a new spacious 
look; cupboards with doors do away with clutter, large 
round tables of different heights have replaced desks, and 
attention has been paid to allowing ease of movement 
within the room. In some areas, institutional shades of 
paint have been changed to jewel tones like deep purple, 
butterscotch or raspberry. We are aiming to create a bal-
ance between stimulation and serenity. Nooks are provid-
ed where partners or small groups can work together in a 
cozy space. Inviting cushions and beanbags provide addi-
tional seating choices and “twinkle” lights create a magi-
cal effect. Right angles and furniture lining the perimeter 
of the room have been replaced by diagonals, circles, and 
furniture in central areas. Lots of plants and indoor trees 
give a fresh, lively feeling to the rooms and hallways. Nat-
ural materials like wood, stones and baskets are gradually 
replacing plastic. Art is on display everywhere. The class-
room itself is unique and is seen as the “third teacher.”

All these threads clearly add 
up to a complex, interwoven 
and profound transformation, 
and it goes without saying that 
after several years we are only 
beginning this journey – but it 
has been and continues to be 
an interesting, engaging and 
creative process. Although we 
are working hard, we’re hav-
ing a good time, and follow-
ing the Reggio Emilio edict to 
“Do nothing without joy.”

A Richer Journey Continued

Continued on page 10
9



Using Blocks Continued 

process, teachers must have a sound 
understanding of the kindergarten 
curricula to be able to support the 
learning. Through careful observa-
tion, teachers are able to re ect and 

assess their students in multiple skills such as counting, 
sorting and patterning. Teachers also follow the lead of the 

students and incorporate additional materials to enhance 
and build on knowledge and experiences of the learning 
in the play area. Seine River School Division along with 
Seine River Teachers’ Association have also provided 
multiple opportunities for kindergarten teachers to come 
together to further their learning in play–based learning.
Please check out your school’s kindergarten classroom 
and ask to see the block and building area.
Pictures courtesy of Richer School kindergarten class 
2013-14.
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At the beginning of the school year, 
we as kindergarten teachers at La Salle 
School, made a commitment to play–
based learning.  An interesting aspect 
for us is that one of us is new to teach-
ing kindergarten and the other has 
taught kindergarten for several years.   
Although, we have not completed our 
exploration of play–based learning 
we would like to share with you what 
our journey has looked like thus far.  

Throughout the school day our chil-
dren are involved in whole–group, 
small–group and individual activities.   
Some of these activities are more 
teacher-directed and some are more 
child-directed but each day children 
have an opportunity to play. This is a 
self-directed time where children can 
choose what they do and with whom 
they play.  The classroom is set up to 
encourage play with purposeful cen-

ters throughout where their learning is 
guided by the teacher.  Currently our 
most popular centers include a water 
table, a sand table, cars and trucks, 
building centers, a writing center, 
play dough, Lego and an art center.   

Play teaches children how to get along 
with others, how to put themselves in 
someone else’s shoes through role 
play, to share, to problem solve and to 
recognize letters, words and numbers.  
We, as teachers, strive to provide a 
rich environment so that children will 
learn and grow while they are playing.  

While the children are playing our 
role is to interact with them, ask ques-
tions, engage in conversations and 
make observations about what the 
children are doing.  We use this time 
to get to know our students better, 
assess their knowledge about vari-
ous curriculum goals, encourage cu-
riosity and develop rich play oppor-
tunities to challenge their learning.

We have discovered that within a play–
based classroom, that it is a  challenge 
to write observations and being able to 
encourage children to go deeper with 
their learning.  Sometimes children 

don’t want to interact with an adult; 
they just want to play.  At other times, 
children really enjoy and respond pos-
itively to their teacher asking ques-
tions and getting involved in their 
play.  As teachers, we need to be  ex-
ible and aware of our students’ needs. 

As we stated at the beginning, we are 
two teachers striving to implement 
play–based learning.  We have much 
more to learn about effectively imple-
menting it into our classrooms.  This 
journey toward play–based learning 
is incredibly valuable and exciting 
because it puts children  rst, focuses 
on encouraging natural curiosity and 
gives children a chance to express 
themselves in authentic situations.   
We look forward to getting to know 
each child better so that we can make 
our classroom a place where children 
want to come, learn and grow.  

Our Journey to Play Based Learning
By Heather Greidanus & Liz Kowalchuk

Reference:
Harcourt, L. & Wortzman, R. (2012). Explorations: Learning Through In-
quiry and Play. Toronto: Pearson.
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To be able to write with ease and pro ciency in a second language, French Immersion students 
need strategic support along the way.  The  ve steps writing–process approach is ideally suited for 
language learners since oral communication and reading can be naturally integrated into.

First of all, before students start writing, they need to read and examine 
good examples of texts.  At this stage, students do not write but rather 
observe their teacher writing or reading an existing text while pointing 
out its organization, content and form.  This is when students can hear 
their teacher’s thinking while he/she is modeling writing.

Secondly, students brainstorm ideas while generating vocabulary and 
grammatical structures related to the theme and the type of text they 
wish to write.  It is very important that students have the opportuni-
ty to communicate orally with their peers so that they can verbalize 
their thinking in French before putting it down on paper.  Then students 
can structure their thoughts into drawings, webs, tables or any kind of 
graphic organizers.  Teacher support is still needed to ensure a good 
start at the pre-writing stage.

At the drafting stage, students write their ideas down without over wor-
rying about the spelling and grammar.   Some young students may insert 
a few English words, which is  ne.  The goal of writing at this point is to 
concentrate on the content of the text; if students keep looking up words 
in the dictionary and verbs in their Becherelle, they might simply lose 
their train of thought.

Once students are done their  rst copy, they need time to revise and edit 
their work from a provided checklist.  Modi cations in writing could 
be in the areas of clari cation of ideas, choice of vocabulary, spelling, 
grammar and punctuation for example.  Even with all the resources and 
available tools, French immersion students often have dif culty recog-
nizing their own errors and might need assistance from the teacher and 
other students at times.  
Finally, it is time to celebrate all of the hard work!  Papers are published 
and might be displayed in the hallway, in the school library or on a blog 
for example.  Young authors might also be invited to read their texts to 
different audiences.  

As you can see, students become more independent in writing throughout this process that takes time, especially at the 
pre-writing stage.  Thank you to Madame Khandpur from École Lorette Immersion who has kindly shared pictures of 
her grade 3 class writing a summary report.

Learning How to Write in French Step by Step
By  MJ Morneau, French Consultant

r



A French Im-
mersion pro-
gram in a dual 
track setting is 

not without its challenges. Howev-
er, we at CSNC are up for the chal-
lenge of providing our students with 
the best French Immersion program-
ming possible. To this end, one of 
our school goals is to encourage im-
mersion students in the development 
of their French language–speaking 
abilities through communication 
strategies that are meant to be per-
tinent, authentic and stimulating.

Since the beginning of the year, a 
strong focus has been on motivating 
and ensuring that students speak in 
French as often as possible. French 
cultural products such as music, vid-

eos and literature become powerful 
tools to prevent this language from 
being viewed as useful only in an 
academic setting. By broadening the 
scope of communication contexts, 
students will hopefully enjoy the plea-
sures of listening and dialoguing in 
French. As a by-product, students will 
also become progressively comfort-
able with various new accents and vo-
cabulary that can only help to enrich 
student learning and self-con dence.  

Teachers have been focusing their pro-
fessional development and learning 
on ways to better support and evaluate 
students in their oral communication 
skills. Tools provided by the Associa-
tion canadienne des professeurs d’im-
mersion (ACPI) help teachers and 
students learn ways to enhance and as-

sess French–speaking competencies. 
As for students who wish to challenge 
themselves, they can attempt a French 
language competency test known 
as the DELF (Diplome d’études en 
langue française). This rigorous test 
provides students with an interna-
tional certi cation as to their level 
of mastery of the French language. 

Consequently, the challenge exists for 
our students to better develop their 
French–speaking abilities. Through 
effort, practice and the support of 
their teachers, CSNC students will 
improve their French– language com-
munication skills. In a world that is 
all about communication and infor-
mation, these skills can only be seen 
as bene cial. 

CSNC Up For The Challenge
By François Rémillard, Vice Principal 
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Strong Beginnings for Band a Success! 
By Bev Betz, Music Teacher at CSNC

Learning a new instrument can be an exciting time in the 
musical life of a child.  If you have ever wandered near a mu-
sic room during the  rst few days of middle years students 
playing band instruments for the  rst time, you will hear 
an assortment of honks, squeaks and squawks coming from 
the music room. It takes some time for students to get famil-
iar with their instrument and how to produce a clear sound.

This year we created a new program to help all beginning 
band students learn the basics of their instruments and 
to ensure that their  rst attempts at playing are positive 
and productive.  SRSD band teachers Jim Warner, Crys-
tal Markusson, Shelly Lavergne, Joel Lessard, Krystyn 

McKenzie and Bev Betz traveled to Arborgate, Collège 
Lorette Collegiate and Collège St. Norbert Collegiate to 
work with all the beginning band students in those areas.  
By busing students to these central locations, we were 
able to work with individual instrument groups instead 
of the regular mix of all the band instruments.  Accord-
ing to music/band teacher Deborah Eismendi at Dawson 
Trail School, she felt that her beginning band students 
were two weeks ahead of schedule, in terms of meeting 
curricular outcomes as compared to previous years, after 
only 90 minutes of instruction with us.  Plus, by bring-
ing students together from different schools, they could 
see that they may be part of the only band in their school, 
but they are not alone in the division as every middle 
years student in SRSD is learning a band instrument. 

So based on positive feedback from students, teachers and 
the band clinicians themselves, we are going to make this 
an annual activity just like our grade 4 Orff Day, grade 8 
Honour Band and Middle Years Combined Choir.  Special 
thanks to the K-8 principals, music teachers and classroom 
teachers for allowing us the opportunity to work with your 
students.  See you again next September.



A Beginner’s Guide to the World of Play - French Edition 
By Kathryn Reuter with support from Lori Davis, E.S.N.I.

Research shows that children need to play. Children 
learn best when learning with real materials and chal-
lenges, and the best authentic learning is through play. 
We are learning about play-based learning and how to 
create a more encouraging, creative and engaging envi-
ronment in our classrooms. So what have we learned?

Time
Students spend about one hour a day exploring and engag-
ing independently.  They can really build and create incredi-
ble things when you give them enough time. We found that 
once students realize they have actual time to “play” they 
go beyond typical play and really start to create and explore.

Environment
When we created our classrooms, we tried to think about how 
our students would engage cooperatively and imaginatively 
with the environment. The most important pieces, we have 
found, have been our sand table, water table and art tables.

Choice
The students choose what to play with and how they 
want to play.  We put out objects and bins full of items 
(a water table with different objects that might  oat or 
sink, or a bin of sand with rocks) that will provide edu-
cational and creative inspiration. When we combined 
choice with giving students enough time to play we saw 
students gravitate towards what really interests them. 

Intention/Observation
Play-based learning is not just free time. Students problem 
solve, create, and engage with authentic tasks. Our job as 
a teacher has been to ask questions (What are you build-
ing? How does that work?), encourage and allow students 
to solve their own problems without teacher interference.  
This time of observation has been invaluable to us as teach-

ers. Since we are in a French immer-
sion environment, we  nd this to be a 
time of genuine French communica-
tion between students and teachers. 

Work with a partner
It has been wonderful to work with a colleague and have 
each other for support and ideas. Once a cycle we switch 
classes and have each other’s students come to our class. 
This gives each of us a chance to get to know the oth-
er students and build school community. It also means 
that both classes get a chance to experience quality cen-
ters that do not need to be in both rooms (one class might 
have a kinetic sand table with rocks, the other class might 
have a bin full of shredded paper and hidden objects). 

We are pleased with the progress so far. The students love 
it and they learn a lot. This is what we want to strive for; 
promoting the love of learning. 
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Learning Through Play…Really?
By Josh Diduke , Kindergarten/Grade 1 Teacher EIDC

When I was introduced to the new concept of 
play-based learning over a year ago for kindergar-
ten, I had the same reaction as anyone would have. 

“Well of course you let kindergarten-
ers play.  That’s how they learn to socialize.”

I thought that the learning was to get them to play and share.  
Yet when I was told yes and no at the same time by our 

Early Years Literacy Consultant, Jackie Borgfjord, my re-
action was mixed.  Don’t get me wrong; I am all for imple-
menting new and innovative ideas into my classroom, but 
I couldn’t see beyond children just playing.  I further ques-
tioned this play-based notion when the idea was suggested 
to have more play in grades 1 and 2.  As a teacher, I thought 
about time restraints and also the validity of it.  How was 
I going to justify playing to parents of students in grades 
1 and 2?  As a parent of a child in Seine River School Di-

Continued on page 14
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vision, I was also thinking the same 
as every other parent–“What about 
reading, writing and arithmetic?”

I attended professional learning with 
the other kindergarten teachers of our division and felt 
skeptical.  Again it wasn’t that I was opposed to the idea; it 
was just that I was teaching three grades and couldn’t fath-
om teaching that “one more thing.”  It wasn’t until I heard 
Debra Mayer speak  rst-hand about experiences that she 
had seen, and the value of learning through play, that I 
thought I needed to look at this through a different lens. 

I began asking questions and reading the material that was 
given to me.  I stepped out of my comfort zone and let 
all three grades experience a global subjects–based learn-
ing experience.  I was amazed.  My students were ask-
ing critical thinking questions to each other, and asking 
if they had tried this or that.  Students with disabilities 
(learning, physical, emotional, be-
havioural and developmental), were 
all able to participate and feel good 
about what they had discovered.  

This year has been a different sto-
ry altogether.  With the support of 
my principal, Mrs. Sandy Turcotte, 
I let go of the reins and really al-
lowed learning to  ourish.  For the 
month of October, we created a theme 
in our class–the pumpkin patch.  

The pumpkin patch met many differ-
ent curricular outcomes in all subject 
areas.  Here is a list of activities that 
were done throughout the month of 
October, that met curricular outcomes:
•   making various pumpkins and 
    gourds available for “purchase” 
    (use of play money, more or less)
•   playing pumpkin math game (addi-
    tion and subtraction)
•   developing pumpkin/Halloween 
    patterning sheets (reproduction, 
    extension, replication)
•   drawing a face for the Jack-o-lan-
    tern ( symmetry)
•   creating a face for the Jack-o-lan
    tern using pieces (symmetry, puz-
    zle) 
•   making scienti c inquiry- What is 

    in the pumpkin?  How much does it weigh?  How tall 
    is it?  What do we use pumpkins for?
•   Investigating the pumpkins and sketching them
•   Counting seeds found in the pumpkins (groups of, rote 
    counting by 1s, 2s
•   Singing  ve little pumpkins
What started as a tiny pumpkin patch purchase cen-
tre, changed into a thematic room full of many 
different ideas.  It was quite a learning experi-
ence not only for me, but for the students as well.

So what was the change? I can remember a moment about 
10 days into the month, when a kindergarten and grade 
1 student came to me asking which would weigh more, 
a plastic pumpkin or a very small gourd.  It was a teach-
ing moment I will never forget.  We made a prediction, 
weighed them in our hands, used a scale and weights, and 
 nalized our thought process.  The look on their faces 
was priceless.  They conducted the experiment entirely 

on their own, with a bit of guidance.

So now as we move forward with 
the next  theme in mind, I ask myself 
these questions:
A)  What did my students enjoy most 
        from last month’s theme?
B)   What did my students rarely use 
        from last month’s theme?
C)  What are my current curricular 
        outcomes that I’m trying to meet 
        for the month?
D)  How can I apply these outcomes 
        to my theme?
E)  What are the students’ interests 
        in this theme?

Letting go of the reins has allowed 
the students to take some control of 
their learning independently.  It has 
allowed the students to generate their 
own questions and wonder.  This has 
led to some great teaching moments 
where I have been able to direct their 
learning, but not give them the answer.

So, is there any learning validity 
through play?  All I’m going to say 
is–”Go play”.  Watch the magic hap-
pen in your classroom!

Learning Through Play…Really? Continued



Learning By Doing
By Mariah Ramage, DTS Grade 5 Teacher

In grade 5 at Dawson Trail School, we have just  nished 
our  rst unit in Social Studies; Canada’s First Peoples.  Stu-
dents learned about the land bridge “Beringia” that scien-
tists believe once connected Asia to North America.  This 
was exciting for the students as their imaginations were 
immersed into a time where people walked the earth along-
side Woolly Mammoths, Giant Beavers and Scimitar Cats.  
The students were amazed when they used more than a few 
metre sticks to measure out the size of these ancient beasts.  

Besides learning how scientists believed that First Peo-
ples came to Canada, they studied many different origin 
stories from First Peoples’ cultures across Canada.  The 
students enjoyed listening to stories and  nding simi-
larities and difference among the different stories that 
were read.  To help make the stories come to life, stu-
dents took turns becoming the characters and acted them 
out for their peers.  Not only did the students learn about 
and remember these stories through drama, we discov-
ered some very talented actors at Dawson Trail School.

We had the honor of hosting local aboriginal story tell-
er Jamie Oliviero in both grade 5 classrooms for a morn-
ing of storytelling and activities.  Students were fully 
engaged in Jamie’s stories as he made them come alive 
through his talent of storytelling.  The students loved 
how Jamie included them in the story, getting them to 
recite different parts of the story, or to make sounds that 
went with the story.  It was through Jamie’s talent that 
students understood the importance of oral tradition. 

The unit wrapped up with a group project.  Students had 
to work with peers in small groups to research and report 
about a particular Canadian First Nations group.  The 
purpose was to learn about their chosen group’s way of 
life in the years before European contact.  Students re-
searched names of tribes, forms of government, what their 
group made, ate and how they lived. Once students com-
pleted their research on their First Nations group, the in-
formation was shared with their piers in a presentation.

Students were given the opportuni-
ty to create a diorama demonstrat-
ing their First Nations’ commu-
nity, built entirely by the students. The dioramas shared 
all aspects of their way of life.  Students were eager to 
get started with the big task in front of them.   How were 
they going to create a pit house— a totem pole— an ig-
loo?  Through long hours, many trials and errors, the stu-
dents remained determined.  They learned to stretch their 
imaginations, think outside the box, listen to each other’s 
ideas, and to work as a team.   Through many long hours, 
tired hand muscles from shaping modeling clay, a few 
burnt  ngertips from hot glue guns, about 100 glue sticks, 
and 1000 Popsicle sticks, the dioramas were complete.  

It was now time to present the results of their weeks of 
hard work.  Students invited friends and family as well as 
the students and staff of Dawson Trail School to come to 
a showing of their projects on a Tuesday afternoon in late 
October.  You could feel the excitement in the air as the  rst 
few guests trickled in.  They were quiet and quite formal at 
 rst, but that lasted only a few minutes, as they were boil-
ing over with excitement.  The viewing lasted a little over 
an hour, and in that hour the room was a steady stream of 
students, parents, grandparents, siblings and staff members 
admiring the students’ hard work and listening to each and 
every group eagerly explained their projects and dioramas.

It is safe to say that the group project was a huge success.  
As their teacher, I was happy that they had learned so much 
about the curriculum and that we had covered all the out-
comes.   But I was more impressed with how effectively 
they worked as a group.  They were respectful, depended 
on each other, valued each and every group member’s opin-

ions and ideas.  
That, personally, 
is what impressed 
me the most about 
their projects and 
about them as stu-
dents.  

15
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Using Local Resources in Our Community
By T. Szun and C. Ruggles

Th e 
grades 

1 and 2 
s t u d e n t s 

at Parc La Salle School have been 
learning about the characteristics 
and needs of living things, in their 
own local environments and those 
from afar.  In their exploration of 
this science topic they researched 
Manitoba animals and environ-
ments speci c to those animals.  
To enrich and deepen the students’ 
understanding we looked outside 
of our school for new learning 
opportunities and experiences.  In 
this endeavor we found that there 
were several available resources 
in our community and surrounding 
area that were either free or had 
a minimal cost, and would sup-
port learning in this subject area.

One such expert was Dr. James 
R. Duncan, Director of the 

Wildlife Branch of the Govern-
ment of Manitoba Conservation.  
Dr. Duncan has researched owls 
for over 26 years, published sci-
enti c papers and books, and is a 
professor at the University of Man-
itoba. When he visited our school 
he not only brought owl bones, 
skulls, talons and feathers, but 
also a live Long-eared Owl named 
“Nemo” who demonstrated his 
ability to screech,  y silently and 
spin his head almost completely 
around.  Dr. Duncan brought and 
shared his wealth of knowledge 
about owls and in return only re-
quested that we make a small do-
nation to Manitoba Conservation.  

Another local resource we 
found was the Nature Conser-

vancy of Canada.  The NCC is free 
and is offered for students from kin-

dergarten to grade 12.  They have 
curriculum–based programming 
that is developed with the Man-
itoba Department of Education, 
and they will tailor programs to 
meet the needs of the classrooms.  
Kathy Shaluk came to our school 
and gave a 60 minute interactive 
presentation on growth and chang-
es in prairie animals.  The students 
were able to explore prairie animal 
furs, feathers, wings and bones.  
It was interactive, fun and free!

We also discovered the Earth 
Rangers: Kids’ Conserva-

tion Organization and their Bring 
Back the Wild Program.  This orga-
nization uses the power of live an-
imals in their presentation to edu-
cate students about the importance 
of protecting animals by preserv-
ing their natural habitats.  Students 
learned about some of the natural 
environments of Canadian wild-
life, played games, and observed 
live animal demonstrations.  Stu-
dents were encouraged to sign up 
on line and become Earth Rangers 
so they can participate in activi-
ties and contribute to protecting 
wildlife.  This program was free.

These local resources connect-
ed with and supported our 

learning outcomes and helped to 
enhance learning experiences for 
our grades 1 and 2 students at Parc 
La Salle School.  We hope this ar-
ticle will inspire others to research 
and use local resources, and help 
to provide great learning opportu-
nities! 
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Community
By Collin Anderson and Connie Ruggles

This September my grade 3/4 class and Connie Rug-
gles’ grade 1/2 class have renewed a program we sim-
ply call “community”. The program was  rst envisioned 
by my colleagues Connie Ruggles and Derek Marvin. 
The premise of our “community” program is that stu-
dents from different grade levels and different classes 
need to have more experiences with one another. “Com-
munity” is a way to encourage collaborative learning 
and to understand that creativity, determination, de-
sign and communication are often the most import-
ant problem–solving skills a person can have. We want 
to give students the opportunity to learn and practice 
those skills in context. We meet daily for 20-25 minutes.

Both classes are grouped and re-grouped together hetero-
geneously. They are composed of different ages, skills and 
abilities. This, in my view, is a critical feature of commu-
nity. Students are not working with the same “pod/class” 
that they know perfectly, have been with for a few years 
and have some kind of relationship with. Students are 
pushed into new groups and unfamiliar tasks. They have 
to work together in a meaningful way; not simply sign all 
of their names, but actually make sure everyone knows 
his/her part and can be successful. They are encouraged 
to  nd ways to create and design solutions that are signi -
cant for everyone. They learn to speak and act inclusively.

Community challenges students to work with one anoth-
er but it also challenges them to work out of their com-
fort zones. You see, the problems we invite students to 
solve are always open-ended and require collaboration. 
For example, with one of my groups of students, which 
are paired off into working “buddy groups” of grades 
3 and 4 paired with a grade 1 or 2, I asked the question 
“What skill could you teach to the other members of the 
community?” It seems relatively simple but that was 
only a beginning. Each student group has been told that 
they have to  nd a way for each member of community, 
whom they are teaching, to be successful. They have to 
talk about what language and vocabulary they are going to 

use to teach their skills, what sub-
skills they will need to teach and 
what materials they are going to 
need. I am requiring them to de-
sign their basic–skill lesson step by step. 

The conversations these types of inquiries inspire are real-
ly quite deep and on-going. One group, for example, that 
wants to teach the other members to dance, is  rst exploring 
the very dif cult task of creating and mastering a dance to 
teach. This has been really wonderful because it is so au-
thentic. They cannot simply dance at random; each mem-
ber has to be able to do it. The students love these types 
of activities because they have ownership over them. It is 
something they have created, planned and struggled with. 

Children that are not necessarily leaders in one class get 
an opportunity to mix with groups of children where they 
have opportunities to be leaders. The  ip-side is also 
true. Students that generally are the big  sh in their class 
“pond” occasionally wind up working with older stu-
dents or younger students with similar talents or abilities. 

Learning to be adaptable and  exible is a huge compo-
nent of these collaborations. I have heard students ask 
one another, “So can you teach this? I mean, I don’t 
know what to do...” and the other student replies, “I 
don’t know, we might have to change that or do some-
thing different if no one in our group knows how.” 

Needless to say the relationships that have been fostered in 
our “community” program are worthwhile. The students 
from either class say hello to one another in the hallway. 
They know things about each other. They value and rec-
ognize students from either class as capable and they are 
learning that everyone is “good” at something. 



Children have been read aloud to for 
decades. The love of reading starts 
when parents  rst begin to read to 
their child at home, even before he/

she comes to school. Often children will  nd their  rst 
favourite book at two or three years of age and will re-
quest that same book to be read over and over and over! 
They will even sometimes memorize the book and share 
it with another member of the family, a close friend and 
even the family pet or stuffed animal.  For some children, 
being read aloud to continues when they participate in 
pre-school or daycare. For other children, their next ex-
perience of being read to begins when they enter kinder-
garten. Believe it or not, your child will be read to right 
up to when they graduate from high school. Reading 
aloud to your child is very important for so many reasons. 

As part of balanced literacy in the classroom, your child 
is read to daily. You may see your child engaged in var-
ious reading and writing activities throughout the day 
in various subjects. Reading aloud does not just hap-
pen during literacy, but also happens during science, 
math, social studies and even music. Sometimes these 
read–alouds are whole–class activities, while oth-
er times they may be for small groups or individuals.

When you walk into your child’s classroom, you may see 
the teacher reading a story to your child with a speci c 
lesson plan in mind. Sometimes, a read–aloud is used to 

explicitly teach a read-
ing or writing strategy 
such as making predic-
tions, or the author’s 
craft. Other times, it 
is used to model  u-
ent reading or teach 
a genre. While other 

times, a read aloud is used in the form of a “Book Talk” 
which is to simply engage students in the enjoyment of 
reading and get them excited to read a particular book.

During a read–aloud, a teacher has the opportunity to assess 
listening comprehension. By listening to how your child re-
sponds to a story, a teacher is able to make a decision on how 
your child understands the story. The report card piece on lis-
tening comprehension is a re ection of these observations.

Reading aloud at home is also very important. It is never 
too early to start reading to your child and it does not always 
have to be at bedtime. Take advantage of any time you are 
together. Even reading while your family eats breakfast or 
dinner is a great option. Keep in mind that reading does 
not always have to be a book. Even reading sections from 
the morning newspaper found on line, checking the sports 
scores from the previous night or checking out what is on 
the cereal box can be fun!  As you read aloud, encourage 
your child to interact by inviting him/her to describe pic-
tures, ask questions or guess what will happen next. Re-
member to continue to read aloud even after your child 
learns to read. Children love to listen to books they have 
not mastered yet while teenagers still love to hear old fa-
vourites or enjoy the latest in popular teen books. 

Seine River School Division has created a “Terri c 10 
Read Aloud” list of quality literature to enhance the love 
of reading in all of our schools. Every school will receive 
a copy of these 10 books to use for read–alouds through-
out the school year. The top 10 books chosen re ect many 
forms and genres and will be used in all kindergarten to 
grade 8 classrooms to enrich the read–aloud portion of bal-
anced literacy in the classroom. 
Happy Reading!!

LITERACY
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How Does Reading Aloud at Home and at 
School Support Reading?

By Lori Gauthier,  Literacy Consultant



Literacy continues to be a primary focus at Collège St. 
Norbert Collegiate this year. The staff recognizes that 
literacy is important not only in English language arts 
classes, but across the curriculum, as well as in students’ 
lives beyond school. The goal is to increase literacy levels 
through in-class literacy strategy use, as well as beyond 
the classroom through other literacy pursuits enabling 
student readers and writers to sharpen their skills and ex-
press themselves. The extracurricular literacy programs at 
CSNC include book club, writers’ group, and more recent-
ly, an exciting new addition–a school literary magazine. 

“We Are Seine” is the brainchild of grade twelve student, 
Riley Dillabough. This idea was spawned from Riley’s be-
lief that the creative arts are under-appreciated in the school 
and community. She believes that student writers and 
artists should have a formal place to express themselves 
creatively, to share this work with others and to be cele-

brated by the com-
munity. In recog-
nizing this problem, 
Riley has taken 
it upon herself to 
spearhead this ambitious project so that the cre-
ative minds of St. Norbert and surrounding ar-
eas will have a place for their voices to be heard.

Once her project had been approved, Riley began by speak-
ing with the school’s writers’ group, English language arts 
classes and staff members within the arts area, to sharing 
her vision for this project and recruiting individuals willing 
to share their talents with the magazine. She was looking 
not only for writers and artists to submit their works, but 
also for students interested in helping with all aspects of 
the project, including layout, web design and editing. The 
magazine is completely student-led, with Riley taking the 

Literacy as an Extracurricular at CSNC
By Chasity Findlay, teacher, with insights from Riley Dillabough, student

Seine River Writers’ Group Retreat  
By Jeff Nielsen, SAC Teacher

On Thursday October 30th, groups of student writ-
ers from Collège Lorette Collegiate, Ste. Anne Colle-
giate and Collège St. Norbert Collegiate descended on 
Lorette to share stories, practice writing and devour 
pizza like locusts. The event was the Seine River Writ-
ers’ Group Retreat, an event held every year for the 
purpose of having students from the different high 
schools meet with other writers and hone their craft.
For the participants it was part joyous reunion 
with old friends and part thrilling new experience.

The day began with an introduction and an opportuni-
ty for those students who felt comfortable doing so, to 

share a small example 
of their work. Then it 
was off to mixed-group 
seminars where students 

wrote on prompts 
with Mr. Nielsen, 
wrote two-sentence 
horror stories with 
Mrs. Galbichka, did a 
spinergy activity with 
Mrs. Ramsden  and a piece on writing territories with
Ms. Thiessen.

Just before the groups broke for a pizza lunch we had 
a costume contest, voted on by the assembled students. 
Alex, dressed as Harley, took home  rst place, a pair of 
students from St. Norbert dressed as Macbeth and King 
Duncan clinched second place and Jeremiah took third 
place just for being a dead ringer for Seth Rogen. The 
winners each received a gift certi cate from Chapters.

We ended the day by listing the highlights of our day 
(a category in which lunch almost stole the show!) and 
sharing some results from our day’s work. On the sec-
ond time around, the sharing was more open and the 
sounds of laughter, tears and cheers rocked the sanctuary.

The buzz on the return trip was that the day had been a 
special one and that the students wanted to meet again to 
further fan the  ames of their creativity. 
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lead as editor.

The  rst is-
sue of “We 
Are Seine” 
was published 
in December 

2014. The magazine features a wide 
variety of student writing and art-
work, as well as a listing of upcoming 
events in the broader arts community 
in Winnipeg. Riley intends to pub-
lish the magazine monthly, both as a 
hard copy and a virtual copy avail-
able on the school website. She has 
plans to distribute the magazine both 
in school and within the community 
to celebrate the young writers and 
artists of CSNC. Riley is interested 
in reaching out to partner schools to 
connect with any students who might 
be interested in being part of this 
project. Anyone interested in being 
part of this exciting venture is en-
couraged to contact Riley Dillabough 
at Collège St. Norbert Collegiate.

The book club at CSNC is in full 
swing again this year. Each month, a 
group of students and staff members 
meet over lunch hour to share insights 
on their reading. Students are encour-
aged to make note of questions or ob-
servations made during their reading, 
and to bring these notes with them to 
the meetings to share with their group 
members. Group members choose 
two books each month to read from 
the Winnipeg Public Library’s young 
adult book club selections. These se-
lections include new, popular titles, 
critically acclaimed award winners 
and timeless classics, all of which 

have been great at stimulating discus-
sion. A study guide is also included 
with each book club kit, which con-
tributes additional thought-provok-
ing questions to pose to the group. 

The book club has experienced 
growth as a community of readers 
over the past few months, through 
their monthly discussions during 
their face-to-face meetings, as well 
as through their after–hours com-
munications via their blog on the 
educational website, Edmodo.com. 
The book club has also been active 
in sharing the love of reading with 
the school by making book recom-
mendations and by creating posters 
advertising their favourite books and 
displaying them around the school.

CSNC’s writers’ group consists of a 
group of twelve students who are pas-
sionate about writing. The group meets 
twice each month to share their writ-
ing, solicit feedback from their peers 
and staff supervisors, participate in 
writing activities and share ideas. The 
pieces that students write are com-
pletely self-directed, ranging from po-
etry to short stories and novels. Group 
members have been open to sharing 
their written pieces and providing 
constructive feedback to their peers 
in order to promote growth as writers.

The writers’ group is embarking on 
an exciting new endeavor this year. 
The group is planning to publish an 
anthology of their favourite pieces 
of writing this spring, to celebrate 
their growth as writers with friends, 
family, and the community. Group 
members experimented with writ-
ing various pieces this past fall, and 
have had the opportunity to identify 
which piece(s) they want to pursue 
further, and see through to the  nal 
copy stage for inclusion in the an-
thology. Writers’ group member and 
artist Adrianna Dabrowski has of-
fered to create the cover art for the 

anthology, and group members 
will collectively decide on the 
design and a title that best rep-

resents the compilation. Group mem-
bers have been eagerly discussing 
their anthology both at their meetings 
and on their blog on Edmodo.com.

The writers’ group also had the op-
portunity to partake in a valuable 
writing experience at this year’s 
Writers’ Retreat in October. Students 
from CSNC, Collège Lorette Colle-
giate, and Ste. Anne Collegiate met in 
Lorette for a full day of writing, shar-
ing, and networking. Students partic-
ipated in writing workshops led by 
staff members from all three schools, 
shared their writing within both small 
groups and the larger group, and had 
the opportunity to make connections 
with writers from other schools. The 
group really came together as a com-
munity of writers as the day went 
on, as evidenced by those shy and 
reluctant to share at the beginning of 
the day becoming open and proud to 
share their writing at the  nal whole-
group session. This day proved to be 
a rewarding and positive experience 
for students. Many new bonds were 
made and the seeds were planted 
for numerous new pieces of writing.

It has been impressive to see what the 
students at CSNC have been able to 
achieve when given the opportunity 
to pursue projects of interest to them 
and a space to express themselves cre-
atively. We know the sky is the limit 
and look forward to seeing what our 
students will come up with next! If 
you would like to know more about 
any of these initiatives, please contact 
principal Chris Szun at cszun@srsd.
ca or me at c ndlay@srsd.ca.yyyyyyyyyy@@@@@@@
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CLC High School Apprenticeship Program
By Graham Collier  
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Literacy is a goal that every school strives to increase. 
As educators we are continually learning to shift our 

teaching styles so a balanced literacy program reaches ev-
ery student in every class.

At La Salle School, the collaboration amongst the staff, 
along with support from our Divi-

sional Literacy Consultant, and participa-
tion in Professional Learning Days is cre-
ating a lot of change to our “traditional” 
literacy programs.  Balanced literacy not 
only focuses on having each student be-
come better readers and writers, but also 
on recognizing that skilled readers also 
need to deepen their understanding of 
what they are reading and writing.

Here at La Salle School, balanced lit-
eracy is happening in a variety of 

ways. You might hear language such as 
comprehension strategies, mini-lessons, 
anchor charts, reading for purpose, writ-
ing about reading and word work. You 
might see small groups of students work-
ing together, challenging themselves and 
each other. In these groups students may 

be talking about their books using terms such as making 
connections, inferring, analyzing and evaluating.  Students 
could also be writing about their reading experiences and 
sharing with each other. You might see teachers working 
with small groups, conferencing one on one with a student, 

or teaching whole–class mini-com-
prehension lessons that will enhance 
and deepen the students’ understand-
ing of the text they are reading. Final-
ly, you might also see anchor charts 
with reading and writing strategies 
on the classroom walls for students to 
access, and word work that enhances 
the skills that need to be developed.

In any of our classrooms that you 
walk into, you will see the progres-

sion of balanced literacy throughout 
all of the grades! Teachers and stu-
dents are working hard to deepen 
comprehension of text they are read-
ing through, the teaching of various 
reading strategies, reading a variety 
of texts, talking and writing about our 
reading.

The High School Apprenticeship Program is having a 
tremendous amount of success at Collège Lorette Colle-
giate. In the past two years there have been over 40 stu-
dents involved each year, gaining numerous high school 
credits and hours towards their level 1 and sometimes 
level 2 apprenticeships.  It is a tremendous opportunity 
for students to venture into the trade–related workforce, 
and get paid while receiving high school credits and ap-
prenticeship hours. For many of these students, it is a 
great career exploration opportunity. And for many, it can 
be the beginning of a lifelong pursuit in a given trade. 

The students that continue in their respective trades can re-
ceive many government incentives. For instance, for every 
220 hours of on-the-job training obtained as a high school 
apprentice (up to a maximum of 880 hours), students who 
transfer into a full-time apprenticeship program with tech-
nical training in Manitoba after high school will receive 
a tuition exemption for one level of in-school training (to 

a maximum of four levels). The 
government also has the Ap-
prenticeship Incentive Grant and 
Completion Grant. Apprentices 
(including HSAP apprentices) 
who have successfully completed their  rst and second 
level in good standing in a Red Seal trade are eligible 
to receive a $1000 taxable grant to continue their train-
ing, and apprentices who complete their certi cation in a 
Red Seal trade can qualify for a taxable grant of $2000.

There are numerous graduates from Collège Lorette Colle-
giate who have continued on in the trades that they began 
in high school. One such student is Justin St. Hilaire. He 
began working at Bison Transport as a Truck and Trans-
port Mechanic in November of his grade 12 year.  He had 
to complete several academic courses, so he started work-
ing three days a week and attended school the other two 
days. Through the support from several classroom teach-

Literacy Changes at La Salle School
By Nicole Lindblom & Lori Gauthier
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Apprenticeship at Ste. Anne Collegiate 
By Erik Leefe

As teachers, EAs and administration staff we meet and 
build relationships with large numbers of students each 
and every year, the number growing rapidly as our ca-
reers speed along. We are often left wondering what has 
become of past students. What career are they in? Do they 
have a family? Oftentimes we only get a snapshot of that 
student having only taught them for a semester or a year. 
We try to impart knowledge upon them related to both 
curricula and, more importantly, life. However, once they 
leave us we don’t always know what becomes of them. 

Sheldon Hamm graduated from Ste. Anne Collegiate 

in June of 2013. I had the pleasure of coaching him in 
both basketball and volleyball throughout his years with 
us where he displayed great character both on and off the 
court. In his grade 12 year he expressed an interest in get-
ting started in the Apprenticeship Program.  I helped Shel-
don attain a position as an apprentice plumber with RMB 
Plumbing & Heating (based in St. Pierre Jolys) where he 
excelled for more than a year.  RMB provides primarily 
service work to their customers which allowed Sheldon 
to gain experience diagnosing problems and determining 
solutions. He was also able to interact with the home or 
business owners which is a valuable skill in any career. 
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ers and the resource department in the 
Learning Centre, he completed his 
mandatory subjects and corresponding 
provincial exams by the end of the  rst 
semester. Justin then worked full time 

during his second semester.  Along with the HSAP credits 
that Justin received, he graduated with 34 credits and around 
1000 hours towards his level 1 apprenticeship. It must be 
noted that graduating is always a top priority for all stake-
holders — the student, HSAP coordinators and employers.

Justin has now been working at Bison since he graduat-
ed in June of 2013. He has completed his level 1 tech-
nical training and is almost done his level 2. Not bad for 
somebody who has been out of high school for just over 
a year. Bison Transport has also used Justin in several 
recruiting ads. They are very pleased with him, Simon 
Vandersteen of Bison Transport declares Justin to be “a 
great success story.”  At Collège Lorette Collegiate we 
are very proud of him and happy for his success. As our 
principal Mr. Fiorentino stated, “Justin is the epitome of 
a student who grasped a great opportunity with the High 
School Apprenticeship Program and excelled through hard 

work and dedication during high school and beyond.”

The following perspectives are from Justin and his mom. They 
speak volumes for the High School Apprenticeship Program.
Justin’s perspective:
“I feel I was given the opportunity to start a career at a 
young age and to see what the working class is like in the 
real world. The Apprenticeship Program is a great chance 
to see if you like working with your hands, or if you’d 
rather go into a different kind of work. Nothing can really 
go wrong with the program–you get your high school and 
trade education, work experience, and paychecks all at the 
same time. Take a chance and maybe it’ll be what you’ve 
been looking for the whole time!” 
Parents’ perspective:
“We feel that the Apprenticeship Program has been a very 
positive experience for our son from day one. Being able 
to be part of the program while still in high school gave 
Justin the opportunity to set goals beyond grade 12, try 
out a trade to see what he likes and obtain skills and ed-
ucation towards certi cation. We very much appreciat-
ed the guidance provided by the school (thank you Mr. 
Collier!) and truly believe that the program is invaluable 
in helping young people to grow and  nd out what they 
are good at and what they’d like to do in the future.”

For more information regarding the High School Appren-
ticeship Program contact one of the HSAP coordinators 
at Ste. Anne Collegiate, Collège Lorette Collegiate or 
Collège St. Norbert Collegiate.
It can make a difference!

Continued on page 23
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Apprenticeship is a thriving option for students of Collège St. 
Norbert Collegiate. Many students participate in the pro-

gram as career exploration, sometimes resulting in the experi-
ence being a high school only program. Quite often, students may 
think this part of their journey is over at the high school level; 
however, we have been involved with the High School Appren-
ticeship Program long enough to know that students will often 
return to the trades as a career option  ve or six years later. This 
reinforces the value of experiencing the trades at a younger age.

It is a terri c program for those individuals who are highly moti-
vated to start a career path with a speci c trade in mind.  One such 

Apprenticeship-CSNC
By Bruce North

SAC Apprenticeship Continued

In the spring of 2014 Sheldon made the hard decision to 
leave RMB Plumbing & Heating as he gained employ-
ment with Penn-Lite Electrical & Mechanical (based in 
Steinbach MB).  Sheldon really enjoyed his time with 
RMB but wanted to get more experience in the con-
struction side of the industry. Penn-Lite offers electrical, 
plumbing, and HVAC installation and service to resi-
dential and commercial customers. General Manager 
Wilf Sawatzky adds that they offer apprenticeships in 
all of those trades and seek young employees who are 
eager to learn. He says that more important than having 
experience in the trade is the desire to work with your 
hands and the willingness to be trained to their standard.  

This new position allowed Sheldon to interact with peo-
ple in other trades and see  rsthand what they do on a 
day–to–day basis. Sheldon decided to change trades to a 
Sheet Metal Worker  tting and installing ductwork in both 
residential and commercial applications.  Sheldon is reg-
istered under Journey-person Chris Gulbinski who states, 
“Sheldon is a very hard-worker, picks up on aspects of the 
trade quickly and is progressing well.” Chris also added 
that students who are interested in pursuing a career in the 
skilled trades should focus hard on improving their math 
skills in school as it is an essential skill particularly in the 
sheet metal industry. From my conversation with Chris it 
was evident that he really enjoys working with Sheldon 
and couldn’t say enough good things about him both as 
a person and a co-worker. This is further proof that ap-
prenticeships are rewarding not only for the apprentices 
but for the journey-person as well.  Sheldon is thriving 
in this new position, enjoys going to work each day, and 

has truly found a home at Penn-Lite.

Young adults often don’t know what 
they want to do after graduation and 
struggle to  nd direction. Some go to university for a year 
or two and quit; some work at the local gas station or gro-
cery store while they  gure out what they want to do. It is 
hard to know what career you will like. You can research 
careers on line, watch videos and read brochures but I 
think we would all agree that until you are working in that 
job day in and day out you will never fully understand how 
you will respond to the challenges and successes it brings. 

I  nd it very rewarding 
to assist and guide stu-
dents along their career 
path. As apprentice-
ship coordinators we 
get to see the students 
in a much different en-
vironment while also 
connecting our schools 
to the community. The 
Apprenticeship Program 
has provided many stu-
dents with a jump start to 
rewarding, high–paying 
careers and will contin-
ue to do so in the future 
as it thrives in the Seine 
River School Division. 
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individual was a young man named 
Kyle H. who signed an apprenticeship 
agreement with Ambassador Mechan-
ical to work as a sheet metal worker. 
Kyle has been highly successful and if 

you check out the apprenticeship website he is featured 
as an example of apprenticeship being a successful career 
path. Kyle graduated last year from CSNC and his suc-
cess paves the way for future success of our students. I 
approached the owner about another student starting with 
his company as a plumber and the owner quickly assured 
me he would hire our student. This student will be starting 
next semester as a plumber. Another former student excels 
at his trade at Ambassador Mechanical and consequently 
we nominated Ambassador Mechanical for an award from 
the apprenticeship branch. Success does breed success.

There is the odd occasion when we do all our prepa-
ratory homework….interviews with students, parents, 

employers, and it still does not work out because a stu-
dent does not enjoy the chosen trade and learns a valuable 
truth that this trade is not for him. In these instances, we 

assure the employer that the program is still very sound, 
but that this student is not the right person for this oppor-
tunity. Learning takes many shapes and forms. All in all, 
the High School Apprenticeship Program is growing by 
leaps and bounds in Seine River School Division. We have 
been leaders with this program and the participants around 
the province have grown exponentially. Almost all of them 
have been instructed to touch base with Seine River School 
Division if they are serious about having a successful High 
School Apprenticeship Program. It is with great pride that 
we continue to facilitate opportunities for our young people 
to experience success, and once in a while to experience 
genuine struggles…which is part of all of our journeys. 

Recently, Carol Paul from the Construction Sector 
Council contacted us to make a presentation to the 

Manitoba Heavy Construction Group concerning young 
workers and opportunities and challenges. We agreed and 
will prepare a presentation for March 24th, 2015. Hopeful-
ly we will make some connections that will translate into 
apprenticeship opportunities for our students. 

During the month of October,  lm 
crews were in full production mode 

at ESAI. Under the watchful eye of 
Grade 6 teacher/ director/coordinator Nicholas “Scors-
ese” Guidry, our budding  lm crews participated in sto-
ry development exercises, including imagining a story, 
drawing, storyboarding and creating characters. Students 
wrote a storyboard for a short animated  lm and then cre-
ated a SHORT using stop animated techniques. Animation 
workshops focus on the creation of an 
animated  lm using plasticine, paper, 
miscellaneous objects or a pixilation 
technique.

  Creative juices were  owing, perco-
lated by Charles who goes by one 

name only, “à la Prince.” This celluloid 
guru is with Freeze Frame which of-
fers these cinematic events/ workshops 
through Artists in the School. Freeze 
Frame transforms students into active 
watchers and producers who gain an-

alytical and organizational skills as well as con dence in 
their own ability to explore the medium’s many possibil-
ities for expression. All the students from grades 5 to 8 
worked collaboratively in Google type pods. Once com-
pleted, the chef-d’oeuvres /videos were presented to the 
student body to great acclaim.

Fun and originality were the mode of operatum during 
this creative process which was all done in Moliere 

jargon. This unique event would not 
have been possible without the collab-
oration of the middle years team who 
displayed true teamwork to make this 
happen and of course the administra-
tion who offered their guidance, wis-
dom and  nancial support. This event 
is truly worthy of Emmy consider-
ation. Have a look at the great videos!
https://vimeo.com/user34017617/vid-
eos

Hollywood at École Ste - Anne Immersion
By François Conan Grade 5 Teacher
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École St. Adolphe Students Accept the Challenge 
By Laird Laluk, Principal

What club focuses on integrity, work ethic, car-
diovascular endurance, commitment and the hon-
our system? The 100 Mile Club, of course!!

The 100 Mile Club was created by Kara Lubin, a teach-
er in California who was inspired by the 1992 Olympics.  
She used the dream of becoming a gold medalist to in-
spire her hard-to-motivate students.  That year, the 100 
Mile Club was born from a simple idea–run 100 miles 
and earn a gold medal.  With incentives given along 
the way, including a unique milestone t-shirt, lessons in 
goal setting, determination and team spirit are developed 
alongside exercise.  The 100 Mile Club’s mission state-
ment reads- “The 100 Mile Club provides the opportu-
nity to run or walk 100 miles at school during a single 
school year which improves school readiness to learn, 
creates better education outcomes, building self-esteem 
and the overall health in the lives of children and others.” 

École St. Adolphe School has 32 students who have ac-
cepted the challenge of running 100 miles over the course 

of our school year.  Our students meet and 
run every Monday, Wednesday and Friday 
from 11:30-12:00.  We have “walk days” 
on Tuesday and Thursday for 15 minutes.  We took advan-
tage of being outside for as long as we could and students are 
enjoyed the fresh air every week.  We have now moved our 
runs into the gym over the winter to help us achieve our goal.

The ultimate goal for the 100 Mile Club at ESAS is to 
connect our runners to our community running club that 
runs all spring with their culminating run as a group at the 
Manitoba Marathon.  We hope our students have a great 
winter running season and we wish them best of luck as 
they prepare to conquer their challenge.

100 Mile Club
By Finley Oman - Grade 5 - ESAS

Since I started the 100 mile club, I’ve realized that even 
outside of school I can now run further distances at a faster 
pace.  I enjoy the challenge of running with my friends.  
We like to encourage each other to stay committed.  Some 
of us actually have a higher attendance than Mr. Laluk!  
We always keep track of our own laps and we trust that 
others are being truthful.  Even if you don’t think you can, 
if you have a good work ethic and you push yourself hard, 
you can reach a big goal in a short amount of time.  When 
Mr. Laluk is not around, we still stay committed.  I have 
been able to help Mr. Laluk by recording fellow student’s 
laps.  I look forward to achieving 100 miles and I encour-
age all of the kids in the Seine River School Division to 
achieve their goals!

This year–round project and lesson is a product of Jen-
nifer Katz’s Three Block Model of Universal Design 

for Learning. This lesson helps showcase what students 
have learned about their strong interests and abilities. It is 
a yearlong and lifelong learning process that is intended to 
develop students’ awareness and build a diverse learning 
community. The end product that my class developed and 
that is continuing to evolve is called a Brownie Brain.

What is a Brownie Brain? Well, ask any of my stu-
dents and you will know that it is all of our smarts 

put together to make Mrs. Brown’s classroom Brain–the 
Brain that has made my grades 2, 3, and 4 students become 
aware of their individual smarts (multiple intelligences) 
and in turn become open to accept each other’s learning 

capabilities. Last 
year we created our 
brain out of plasti-
cine and it was small 
and got forgotten 
among the classroom 
books. This year our brain is in your face; you cannot for-
get about it. 

This project is a daily reminder to my students to be-
come aware of how they and others learn, and how we 

can help each other because together we are so smart. It 
is also a constant reminder for myself, as their teacher, to 
continue to embrace my students’ smarts. 

Community Brain (Brownie Brain) 
By Rebecca Brown, Grades Two, Three, and Four Teacher at EIDC
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Seine River School Division

OPERATING FUND
SCHEDULE OF REVENUE, EXPENSES

 AND ACCUMULATED SURPLUS
For the Year Ended June 30

2014 2014 2013
Actual Budget Actual 

 Revenue

Provincial Government - Core 32,351,966           31,215,391           30,305,852
Federal Government 4,861                    15,000                  22,181
Municipal Government - Property Tax 10,990,895           11,224,609           10,382,545

- Other -                            -                            -
Other School Divisions 288,980                200,000                267,222
First Nations 55,640                  -                            30,288
Private Organizations and Individuals 43,450                  -                            38,109
Other Sources 69,305                  56,000                  63,407

43,805,097 42,711,000 41,109,604

 Expenses

Regular Instruction 23,939,690           23,542,635           22,508,660
Student Support Services 7,711,600             7,682,945             7,390,890
Adult Learning Centres 293,136                -                            305,358
Community Education and Services 179,371                172,473                122,166
Divisional Administration 1,411,835             1,479,026             1,391,761
Instructional and Other Support Services 1,416,595             1,377,091             1,201,412
Transportation of Pupils 2,967,277             2,723,176             2,542,792
Operations and Maintenance 4,359,874             4,531,654             4,026,811
Fiscal 744,237                707,000                689,552

43,023,615 42,216,000 40,179,402

 Current Year Surplus (Deficit) before Non-vested Sick Leave 781,482 495,000 930,202

 Less: Non-vested Sick Leave Expense (Recovery) 76,850                  5,491

 Current Year Surplus (Deficit) after Non-vested Sick Leave 704,632 495,000 924,711
 Net Transfers from (to) Capital Fund (637,107)               (495,000)               (830,650)
 Transfers from Special Purpose Funds -                            -

 Net Current Year Surplus (Deficit) 67,525 0 94,061

 Opening Accumulated Surplus (Deficit) 1,363,382 1,269,321
 Adjustments: - -

- -
-

 Opening Accumulated Surplus (Deficit), as adjusted 1,363,382 1,269,321

 Closing Accumulated Surplus (Deficit) 1,430,907 1,363,382

Non-vested sick leave - prior years

7

From the Finance Department

26



27

Madame Camille, The French Monitor 

From Montreal to St. Norbert
To everyone in the Seine River School Division 
and surrounding community, BONJOUR!

My name is Camille and I am a young, energetic, cheerful 
French Québécoise speaker who is going through one of the 
most amazing and grand experiences of a lifetime! Three 
months ago, I left my home in Montreal with nothing but a 
backpack, my dog under one arm and my French/English 
dictionary in hand. My destination? École St. Norbert 
Immersion! As a candidate of the Odyssey Program, a 
government project which promotes the conservation of 
the French language in Canada, my mission was to go to 
another province for nine months to share my language and 
its culture to the max. There are more than 300 language 
monitors sent all over Canada from coast to coast. Thirteen 
lucky ducks have been assigned to Manitoba, including the 
over–the–moon me. Indeed, after only one week, I could 
clearly tell that my 26-hour drive, trapped in a tiny vehicle 
with a furry and smelly (but lovable) 
creature on my lap, would end up being 
very worthwhile. As the song says, LOVE 
is in the air everywhere I look around! With 
your beautiful landscapes and your kindness, you have 
captured my heart. I’m falling for the people, the culture, 
the city, and, most of all, your children. And ever since my 
dog met the little brown bunnies native to Manitoba, she’s 
been begging me to stay here forever too. So a very huge 
thank you to all of you for this.  Your 'Friendly Manitoba' 
license plate de nitely lives up to its name.

As a monitor in École St. Norbert Immersion, I 
am asked to share my knowledge on the French 
language, its origins and its importance, with 
students through an unlimited number of games and 
activities. Having said that, I can now tell you the true nature 
of my job: I’m here to play–to play all day, needless to say. 

It is a pleasure to visit your classes every day, one by one, 
and to be able to work with your young, motivated and 
brilliant children. It is an indescribable privilege and I am 
completely devoted to ful lling my mission.

I must confess, in retrospect, I left Quebec as a naive 
monitor. I was ignorant about the existence of the 
hundreds of bilingual treasures hidden here. Ignorant 
that my beloved French language was also cherished   
elsewhere in my own country and spoken in a perfect    

manner too, with a charming accent as the cherry on top. 

Within the next 6 months, I will gladly encourage your 
children as they go through the ups and downs of their 
learning process. Every single day, I will make sure 
to nourish that seed inside of them. By seed, I mean 
the one that you, their parents, wisely planted when 
you opted to expose your child to a second language–a 
language that happens to be my mother tongue. It is an 
honour for me to take part in their evolution towards 
the valuable acquisition of multilingualism. I will 
make sure to be a truly inspiring,  awless francophone 
model to follow. You have my (French) word on this.

By supporting bilingualism, you allow me to have a 
monitoring occupation.  

Thank you for giving me this unique opportunity. Above 
all, thank you for being the parents that you are. Without 

you, I would not have young and curious minds to 
teach.  You can take pride in this up and coming 

generation which you are creating. 

Just wait a little and see. You’ll be 
amazed. 

With all my respect & admiration,          

Camille Bédard     



K-8 E  La Salle School
43 Beaudry St., La Salle, MB  R0G 1B0       

Ph: 204-736-4366  Fax: 204-736-2709
Email: lss@srsd.ca   www.lss.srsd.mb.ca

K-4 E Parc La Salle School 
190 Houde Dr., St. Norbert, MB  R3V 1C5

Ph: 204-269-1503  Fax: 204-261-4626
Email: pls@srsd.ca  www.pls.srsd.mb.ca

5-8 E La Barrière Crossings School
245 LeMaire St., St. Norbert, MB  R3V 1M2

Ph: 204-275-5048  Fax: 204-275-6299
Email: lbc@srsd.ca  www.lbc.srsd.mb.ca

9-12 I
9-12 E

Collège St. Norbert Collegiate
870 Ste. Thérèse Ave., St. Norbert, MB  R3V 1H8

Ph: 204-269-4920  Fax: 204-269-9969
Email: csnc@srsd.ca  www.snc.srsd.mb.ca

K-8 I École St. Norbert Immersion
900 Ste. Thérèse Ave., St. Norbert, MB  R3V 1H8

Ph: 204-261-4430  Fax: 204-269-0925
Email: sni@srsd.ca  www.sni.srsd.mb.ca

K-8 I
K-8 E

École St. Adolphe School
444 La Seine St., St. Adolphe, MB  R5A 1C2

Ph: 204-883-2182  Fax: 204-883-2612
Email: sas@srsd.ca  www.sas.srsd.mb.ca

K-8 I
K-8 E

École Ile des Chênes School
Box 250, 455 d’Auteuil, Ile des Chênes, MB  R0A 0T0

Ph: 204-878-2898  Fax: 204-878-3491
Email: idc@srsd.ca   www.idc.srsd.mb.ca

9-12 I
9-12 E

Collège Lorette Collegiate
1082 Dawson Road, Lorette, MB  R0A 0Y0

Ph: 204-878-2887  Fax: 204-878-3582
Email: clc@srsd.ca  www.clc.srsd.mb.ca

K-8 E Dawson Trail School
Box 70, 425 Senez St., Lorette, MB  R0A 0Y0

Ph: 204-878-2929  Fax: 204-878-3576
Email: dts@srsd.ca  www.dts.srsd.mb.ca

K-8 I École Lorette Immersion
475 Senez St., Lorette, MB  R0A 0Y0

Ph: 204-878-4233  Fax: 204-878-4237
Email: eli@srsd.ca  www.eli.srsd.mb.ca

9-12 E Ste. Anne Collegiate
197 St. Alphonse Ave., Ste. Anne, MB  R5H 1G3

Ph: 204-422-5417  Fax: 204-422-5614
Email: sac@srsd.ca  www.sac.srsd.mb.ca

K-8 E Ste. Anne Elementary School
177 St. Alphonse Ave., Ste. Anne, MB  R5H 1G3

Ph: 204-422-8776  Fax: 204-422-8262
Email: sae@srsd.ca  www.sae.srsd.mb.ca

K-8 I École Ste. Anne Immersion
167 St. Alphonse Ave., Ste. Anne, MB  R5H1G3

Ph: 204-422-8762  Fax: 204-422-8498
Email: sai@srsd.ca  www.sai.srsd.mb.ca

K-8 E Richer School
Box 9, Dawson Rd., Richer, MB  R0E 1S0

Ph: 204-422-5490  Fax: 204-422-8625
Email: rch@srsd.ca  www.rch.srsd.mb.ca

K-8 E Arborgate School
Box 40, 139 Principale St., La Broquerie, MB  R0A 0W0

Ph: 204-424-5607  Fax: 204-424-5206
Email: arb@srsd.ca  www.arb.srsd.mb.ca

 Ste. Anne Adult Learning Centre
34 Centrale Ave., Box 1113, Ste. Anne, MB  R5H 1C1

Ph: 204-422-5627  Fax: 204-422-5633
Email: steannealc@srsd.ca  www.alc.srsd.ca

Seine River School Division
475A Senez St., Lorette, MB R0A 0Y0 

Ph: 204-878-4713 Fax: 204-878-4717  
Email srsd@srsd.ca  Website: www.srsd.mb.carsd mb ca
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